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ABOUT THE SECOND EDITION
OF THE FORUM ON STUDIES OF SOCIETY

The Editors

The second edition of the ”Forum on Studies of Society (FSS)” International
Conference on Social Sciences and Humanities was organized by Universita degli
Studi G. D'Annunzio Chieti Pescara, Italy, Dipartimento di Scienze Giuridiche e
Sociali and University of Craiova, Study Programs: Sociology and Social Work,
Romania, in co-operation with Faculty of Sociology and Social Work, Department of
Social Work, University of Bucharest, Romania, Faculty of Philosophy, St. Cyril and
St. Methodius University, Bulgaria, Faculty of Pedagogy, Rzeszow University, Poland
and International Society for Projects in Education and Research.

The purpose of the Conference was to create a forum for debating topics of great
interest to society, thus, trying to expand the network of interested stakeholders and
extend the ground for best practice exchanges from different institutions and various
domains.

The Conference aimed to bring together already involved key actors as well as
engaged participants, representatives of academic, economic and social partners to
discuss and exchange their experiences and research results on different aspects of
Social and Humanistic Science. Based on the multi-field methodology-encompassing,
inter-disciplinary character of the Conference, we strongly encouraged potential
participants and stakeholders with background and research interests in the fields of
Sociology and Social Work, European Studies, International Relations and Security.
There are currently numerous challenges to be tackled in approaching past and present
subjects on society.

The rationale for the Conference relied on initiating reflection and launching
debates on the following main topics: Sociology and Social Work, European Studies,
International Relations and Security Studies, Law and Criminology, Politics, History
and Philosophy.

The conference sessions for paper presentations were as follows:

- Session 1 — Sociology: ”"New social realities”

- Session 2 — Social Work: ”Promoting Community and Environmental
Sustainability”

- Session 3 — European Studies: ”United in diversity”

- Session 4 - International Relations and Security Studies: ”Security issues in a
changing world”

- Session 5 - Law and Criminology: ”No man is above the law and no man is
below it”
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- Session 6 — Politics and History: “History and Politics through time”
- Session 7 — Philosophy: “Contemporary Philosophical Issues*

The Conference sessions welcomed papers approaching theoretical studies and
empirical research, good practice examples or lessons learnt in practice.
Aiming to create a space for discussing different approaches related to social sciences
and humanities, the conference included 81 communications from 73 participants
representing 7 countries (Romania, Italy, Bulgaria, Poland, Albania, Turkey, Nigeria).

The international conference Forum on Studies of Society (FSS) was included
and indexed in 6 international databases and services:

World Conference Alerts:
https://www.worldconferencealerts.com/ConferenceDetail.php? EVENT=WLD87733&
name=&rdquo;Forum_on_Studies of Society FSS&rdquo; International Conference

_on_Social and Humanistic_Sciences
VePub Conferences:
http://www.vepub.com/conferences-view/andrdquo;forum-on-Studies-of-Society-
(fss)andrdquo;-International-Conference-on-Social-and-Humanistic-
Sciences/eVIINNFFOWUSSS9rQVFGY29ra25kUT09/

Conference Index:
https://index.conferencesites.eu/conference/9068/forum-on-studies-of-society-fss-
international-conference-on-social-sciences-and-humanities
Conal. Conference Alerts
https://conferencealerts.com/show-event?id=208138
GoRef:
http://goref.ro/conferences-and-proceedings/goref-index-conferences/

Aconf. Conference solutions professional:
https://www.aconf.org/conf 169269.html

We provided the authors with the opportunity to publish the results of their
research in scientific journals indexed in international databases and collective
volumes. Some papers have been published in the partner journals and another part in
the present volume.
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Forensic victimology: a step forward the psychosocial
profile of victimology

. . gk . .
Silva Ibrahimi®*, Valentina Marinescu®,
Ervin Ibrahimi®, Eleonora Luciani®

“Department of Psychology, Albanian University, Tirana, Albania
®Department of Sociology, State University of Bucharest, Romania
“Security Council, Italy
“Data Privacy Officer (DPO), Italy

Abstract

The present paper, through a theoretical research and a operational systematization,
proposes a reflection on the processes of victimization and on the dynamics that
underlie it. Such a worried science phenomena can not only be criminological,
psychological and legal but also social and forensic prorogation.

The object of studying victimology, which undergoes different identification according
to the sociological, clinical, psychological profile analysis, can basically be
summarized in three different concerns of thought and observation.

The aims of the victimology are diagnostic in relation to the situation and to the
emerging problems, preventive compared to the offense and reparative towards the
injured party.

In many of the countries of Western Balkans to date the absence of national legislation
to protect victims of crime, regardless of the type of crime that has affected them (and
its legal definition), the nature of the damage and outcomes, the criminogenesis and
crime-dynamics of the crime, from the characteristics of the victim, does not make the
fundamental rights of citizenship of care, assistance and reparation that are recognized
by their Constitution.

Therefore, creating a Neighbor network of research, support and strategic planning will
be helpful for developing a security map of criminal, forensic and psychosocial
prophylaxis.

Keywords: victimology, forensic profile; psycho -social impact, prophylaxis

*Silva Ibrahimi Tel.: 00390731696734/003554243994, E-mail address: silvia.ibrahimi@yahoo.it.
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1. Introduction

In the criminological debate of our time there are many theories and sociological,
medical or psychological approaches that describe and seek to give an explanation and
scientific validity to the causes of the violent acts. This position often leads to the
conviction that to prevent the victimization process we have to study and understand the
antecedents, causes and effects of the violent act. The Draft Decision 2001/220 of the
European Union was very significant, since it dictated the Member States to affirm the
recognition of victims' rights and the Directive of 25 October 2012 of the European
Parliament and of the Council, established the minimum standards on the rights,
assistance and protection of victims of crime. Both directives stared that a crime is not
only wrong to society, but also a violation of the individual rights of victims, which
should be recognized and treated in a respectful, sensitive and professional manner,
without discrimination of any kind (race, skin color, ethnic or social origin, genetic
characteristics, language, religion or beliefs personal, political or any other opinions,
belonging to a national minority, heritage, birth, disability, age, gender, gender identity
and expression, sexual orientation, status in relation to residence or health), taking into
account their personal situation and their immediate needs.

Victims of crime should be protected from secondary and repeated victimization,
intimidation and retaliation; they should receive adequate assistance to facilitate their
recovery and should be guaranteed adequate access and accompaniment in the judicial
process.

In today’s time, where violence fills the new and media and where the wonder of
ordinary people is confused with a certain tolerance to aggression, the "aggression" is
often perceived as a “factor of instance hot-temper” whereas it regards circumstances
that affect the whole person psychosocial wellbeing. It is literally an "action directed
against a person with the intent to hurt her and the awareness of the attacker of the
damage he intends to provoke”. To aggravate the relational complexity between victim
and executioner there are also other dynamics, for which the distinction between "good
and bad" is not always recognizable.

The ideal victim, the one who represents the innocence, the purity, the moral
superiority, the absence of responsibility and that forgives, clashes with the human traits
of the victim as a complex and contradictory person as a human being (Bouris 2007).
The collective imagination is filled by judgments and prejudices that offset the reality
plan and make it difficult to understand the responsibilities on individual "cases" and the
programming, at the system level, of the possible processes of help and support.

The blame, in fact, depends on implicit cultural frames and profound ignorance
that can influence not only the actions of individuals and social groups, but also the
choices of the community in terms of unaddressed and appropriate social policies. The
possible blaming of the victim have effects and influence the policies of social control,
the processes of legal and formal definition of crimes, the policies of help, assistance
and compensation of the crime victims. Nowadays, the egocentric cultural system is
the only reference system as in the cases where the victim is forgotten in the codes and
not being a subject of law, or how our judicial and criminal justice system overlooks in
the paths of empowerment and renascence of the victims.
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The victim must stay away from our eyes because his or her suffering recalls our
pain and therefore attention. This is one of the ways in which the human being defends
his "If "case, because violence constantly calls the victim's feelings, as it consciously or
unconsciously resonate in us the elements that humiliate, degrade, or harm the
wellbeing and the dignity of a person.

Whether violence is premeditated, intentional, planned or spontaneous and
sudden, it always has a social dimension, because every episode that involves the
victim cannot be isolated from the social and value context in which it takes place. It
assumes in this way a different meaning depending on the time and of the space in
which it happens. Nor can its symbolic dimension be forgotten as every one of us, at
any moment and circumstances, independently of the role, age, sex and economic or
social condition could become a victim. It is the nature of the relationship that binds us
to our executioner and the value of the trauma we suffer that makes the difference.

2. The dyad of Victim and Victimology.

The term victim in its etymology originates from the analogy of Latin verb
"winning" that refers to the condition of immobility typical of the animals and of the
human beings bound tightly that in antiquity were sacrificed to the divinity for
propitiatory purposes and to the condition of the one who subjugated the victor. In
ancient times the won warrior lost his social status, his power. The image recalled is
that of a profound suffering, independently of the cause that originated issue, of the
pain suffered and of the sacrifice (Vezzadini 2012).

From a legislative viewpoint the first definition of victim was postulated in the UN
Resolution no. 40/34 of 29/11/85, which defines the victims: "persons who individually
or collectively suffer injury, including physical or mental damage, emotional distress,
economic loss or substantial compression or injury to their fundamental rights through
acts or omissions that are in violation of criminal laws operating within Member States,
including laws that prohibit the abuse of criminal power ".

It refers therefore not only to the individual who has suffered a crime but also to
the collective group united by cultural, religious, economic ties and to subjects who see
a violation of their rights or who suffer damage due to criminal abuse. The lesion is not
only physical but also psychological, moral and economic and affects priory the
concept of a healthy well-being of the human person and self-esteem.

The victim, therefore, as a subject, is no longer recognized only if he is the
bearer of clinical (health) damage caused by the crime, but also if he suffers
psychological, moral, economic violence or a contraction of his rights due to criminal
abuse. Over the years, various definitions of the theories that target victims were
proposed. One of the authors who dealt with the subject of the victim, Gullotta (1976),
defines victimology as "the discipline that has as its object the study of the victim of
the crime, of his personality, of his characteristics, biological, psychological, moral,
social and cultural aspects, its relations with the offender, and the role it has played in
criminogenesis and criminodynamics ". Fattah (1967) defines victimology as the
branch of criminology that is interested in the direct victim of a crime, focusing on the
knowledge of other sciences and analyzing its socio-cultural characteristics, relations
with the criminal, the role played and its contribution to the genesis of crime.

13
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Karmen (2006) considers in his definition what the victim experiences after the
crime in the relationship with justice, the media and services and defines the
victimology as "the scientific study of victimization, including the relationship between
victim and aggressor, interactions between victims and system of criminal justice, such
as police and prison courts and officials, and connections between victims and other
groups of society such as the media and social and economic movements ".

For Nivoli (2010), in a purely psychoanalytic perspective, victimology deals
with the multidisciplinary aspects of the biological, psychological, psychodynamic,
social and sociological, juridical and political aspects of the victim. The victim is a
subject in physical and psychological suffering, who has suffered damage as a result of
interpersonal, often deviant, non juridical events or catastrophic events caused by man
or nature.

3. Forensic and Cyber-victimology

The approach considers victimology as a branch of criminology and authors
define this theoretical line as "criminal victim" or "criminal" (van Dijk 1997). They
identify victimology through the study, research and analysis of victimization
processes caused by a crime, limiting the object of study to the victims of criminally
relevant conduct, that is, behaviors defined as prohibited and punished by the positive
criminal provisions in force at that moment historian. The purpose and function of
criminal victimology is to study the causes of crime and the role of the victim in
criminal proceedings (van Dijk 1997).It is an essential approach that help in
determining an appropriate victim profile and prophylaxis.

From the etiological point of view, in the criminal victimology the object of
study is the system of dynamic interaction of the criminal-victim dyad.

Exponents of the orientation that recognizes the victim of scientific validity but
as a specific branch of criminology are Ellenberger, Nagel and Tranchina (Gullotta
1976). Traditional criminology, even the positivist one, saw the criminal act as
determined by hereditary predispositions or the environment, but understood as a set of
social, economic, family conditions of life of the offender pre-existing criminal act.

Nagel (1963) calls modern criminology as a "criminology of relations"
overcoming both the theorizations of traditional criminology and the "quasi-science
interactions” approach that he considered the only relations that the criminal had with the
peer group, with the party, with the accomplices. It is necessary, thus, to move the object
of interest on the criminal-victim dyad so that criminology would observe both sides of
the "conflicting" interaction developing a new unit of crime analysis as a social
phenomenon and therefore "relationship crime" which included the victim. Considering
victimology as part of criminology is a position shared today by the majority of authors,
including Fattah (2000) who considers victimology as the "young daughter of
criminology" discipline, where the victimological paradigm as the study of the criminal-
victim interaction, has filled the failure of the other criminological paradigms: search for
the causes of crime, deterrence, rehabilitation, etc. As for Nagel also for Fattah the
victimology has filled a void in the study of criminology because no valid theory of
criminal behavior can ignore the victim. In the same line, forensic psychology and
National Security sections are very interested in advancing the victim or potential victim
profile as it can give a major possibility of early intervention and detection. Criminal
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victimology mutates its own multidisciplinary and interdisciplinary approach from the
general science (Karmen 2004). It is considered multidisciplinary because there are
different perspectives through which we can approach and assess the problem of victims
of crime (sociological, psychological, psychiatric, legal, social service etc.) and
interdisciplinary because it integrates and interconnects the results from the different
disciplinary perspectives in a single model explanatory, project or program of assistance
and care of victims in relation to their needs and the effects of victimization.

4. Social and Psychosocial Victimology.

Alongside the traditional subdivision between criminal and general victimology,
another field of thought and of the victim profiling movement has been consolidated,
which deals with the prevention, care, mitigation and minimization of the victimization
effects on the victim from a physical, psychological and social point of view. It is the
victimization of assistance and treatment for victims, which overshadows or
completely ignores the analysis of victimization. This area of victimology is defined by
van Dijk (1997) as "assistance-oriented victimology" or even "victimhood . The
author was primarily concerned with the clinical approach to the victims that has been
developed by psychiatrists and clinical psychologists, as well as by doctors. The effects
of victimization can be assessed in the results of post-traumatic stress disorder and
victimology has to deal with the diagnosis, prevention and treatment of the effects (van
Dijk 1997). Clinical victimology has had its greatest contributions of theoretical and
didactic systematization within the French school of which the greatest exponent is
Gérard Lopez.

His object of study concerns (Lopez-Bornstein 1995):

a) The medical-psychosocial consequences of the victimization process

b) The treatment of complications

¢) The medical-pedagogical evaluation of the damage done for the purpose of
compensation in court.

Lopez considers the clinical victimology centered on the consequences and
physical and psychological complications caused by the trauma. It distinguishes the
direct consequence of the complication, and the eventual post-traumatic shock
condition is to be considered a consequence, from the post-traumatic stress syndrome
as a possible subsequent complication that may appear in the medium or long term.

In his manual of clinical victimology Lopez points out for each type of victim
(of crime or catastrophes or accidents) the physical and psychological injuries and the
corresponding complications that may derive from it. Alongside the consequences and
complications of a physical and psycho-traumatic nature, there are economic
consequences and relations with the criminal justice system. There are also several
social consequences, which may or may not be related to the post-traumatic stress
disorder but not necessarily, such as difficulties in family relationships, degradation of
intimate relationships of couples, professional and work and so on.

The risk of developing or maintaining a post-traumatic victim symptomatology
is not identical among all the victims, but depends on numerous variables such as the
characteristics of the victim, the characteristics of his environment, the quality and
quantity of the traumatic event etc. The clinical research carried out did not lead to

15
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univocal conclusions. Some orders of factors that influence the victim's response to
stress can be considered (Nivoli 2010):

They are all elements of a genetic, constitutional, character, family,
environmental and social nature that reduce the risk of developing post-traumatic stress
symptoms (Anaut 2005). It should be noted that a protection factor can also turn into a
risk factor. Researches have identified the following common protecting and risk
factors that causes and maintain victimology:

- Individual protection factors : characteristics such as temperament, ability to
reflect, cognitive attitudes etc. individual factors include: active temperament, gender,
age, good cognitive abilities, high 1Q, good self-esteem, good social skills, social
intelligence, feelings of empathy, ability to control, self-irony, charismatic skills

- Family protection factors: the family's ability to show the victim affection,
cohesion, mutual interest, humanity, etc. among the most important family protection
factors is: parents who are emotionally present and capable of support, good relations
between parents and children, family harmony

- Extra family protection factors: represented by significant people from the
non-family sphere: presence of social support also in the extended family, experiences
of academic and professional success.

- Flexibility factors: some victims do not develop post-traumatic stress
symptoms. The individual response to resisting stress is the result of a dynamic
interaction at different levels: biological, psychological, social, environmental, etc.
among the risk and protective factors (Cicchetti 1984, Sroufe and Rutter 1984). These
differences are attributable to the characteristics of resilience or flexibility that are
peculiar to each. In victimology the term resilience refers to the properties of flexibility
or positive adaptation in coping with an adverse situation both as an unfavorable life
condition and as an unexpected traumatic event (Masten 1990, Masten and Coatsworth
1998). Resilience is the result of the positive interaction of different factors: genetic
predispositions (intelligence, temperament and personality), quality of the individual
(social skills, self-esteem, etc.), environmental factors (family ties, expectations,
learning etc.) and is the ability to adapt positively, despite exposure to situations at
high psychosocial risk in the presence of strong stressful events and as a process of
recovery from a trauma.

On the other hand,risk factors for developing post-traumatic symptoms with
psychological and social discomfort after exposure to stressful events can be classified
into two main types (Nivoli 2010):

a. Triggering factors

They manifest themselves during the linked event and are related to the entity and
type of trauma and can influence the victimized response. The severity and duration of
post-traumatic symptoms can be influenced by trigger factors including: - characteristics
of the traumatic event: violence, severity, intensity of aggression represent one of the
most important variables. The threat to one's life implies feelings of terror, fear for one's
bodily integrity and confrontation with death. It is a subjective feeling that is experienced
with different intensity by the victims. The physical traumas intentionally caused by the
aggressor worsen the victim's feeling of vulnerability. If they remain visible they
represent a continuously open window on the memory of the traumatic event, worsening
the symptomatology. The intrusiveness of the event (e.g. Close contact with the
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aggressor) makes the victim feel profaned in his intimate barriers. The dehumanizing
aspect of the traumatic experience underlines the aggressor's attitude to deny the victim's
human dimension (treated as an object). The unpredictability and uncontrollability of the
event undermine the victim's perception of security, which does not feel capable of
discriminating dangerous situations from those that are not.

b. Predisposing factors

Some variables presented before the traumatic event, able to amplify the
devastating power of trauma that represent risk factors or vulnerabilities for the
development of a post-traumatic stress disorder and related symptoms (Nivoli 2010).

1. Stressful factors: biological, psychological and environmental situations such
as debilitating or chronic organic diseases, conjugal tensions, economic and working
problems. They help to undermine the victim's defenses and adaptation mechanisms and
the traumatic event will be experienced as a further stress factor on already fragile soil.

2. Psychopathological features: the depressive and anxious symptoms of drug
and alcohol abuse lead to greater drama in the presence of psychiatric symptoms,
further invalidating the ability to respond adaptively to the state of malaise.

3. Previous traumas: intra-family violence, incest, sexual assaults, car
accidents, represent antecedent traumatic experiences able to favor the onset or chronic
of post-traumatic symptoms. The current post-traumatic reaction is influenced by both
the memory and the symptoms present before (recurring memories, phobic behaviors,
and avoidance symptoms) and past emotions (inability, vulnerability, terror, etc.)

4. Conception of owns life and the world: some victims, who considered the
world and good people, can show vulnerability in the face of a traumatic event
experienced as unjust, bad and hard to explain.

5. Attribution style: designates the way in which everyone attributes
responsibilities (Abalan et. al. 1995). An "external" attribution style tends to give
responsibility to others, to society to destiny etc. whereas the "internal" style of
attribution will give the responsibility to herself presenting a greater possibility of
developing the post-traumatic symptoms.

6. Personality traits: subjects with rigid traits or personality disorders and a
dichotomous view of reality and individuals with narcissistic personality traits or
disorders with the need to exercise control and poor adaptability manifest more
markedly and for longer postponement symptoms. traumatic

¢. Maintenance factors or the elements that is present after the traumatic event
and which aggravate the clinical picture maintaining the triggering stimuli (Nivoli 2010).

7. Entourage support: after the event the victim often experiences feelings of
loneliness, confusion and vulnerability, which require external support as essential for
improvement. Not only an emotional support (listening to the victim, understanding it,
infecting her affections etc.) but also practical (giving her advice, accompanying her
etc.). The lack of such support or negative attitudes (criticism, contempt, lack of
empathy, misunderstanding, hostility) aggravates the symptomatic picture both in
severity and in duration.

8. Recognition of trauma: failure to recognize the severity of the event is a
factor that causes a series of dynamics predisposing the maintenance of symptoms. The
difficulty at work that the victim can have is considered as a lack of productivity and
commitment, very often more linked to the will of the person than to the momentary
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illness / disability. Victims who do not make at work are often blamed and harassed
with further aggravation of psychic distress.

9. Judgment of society: other suffering is procured from the critical and
negative judgments expressed by those who surround the victims, often due to
prejudices that generate feelings of shame or guilt

10. Judicial action against the aggressor: secondary victimization in the judicial
phases causes a lot of suffering because the victims are subjected to judgments,
prejudices and manipulations and they might be prone to the judgment of the community.

11. Physical sequel: the presence of physical sequel and signs contribute to the
maintenance of post-traumatic symptoms. They are visible signs for the victim and for
others and make the convalescence even more painful. It is not only the memory but
the suffering of the consequences and physical handicaps. The shame of one's body is
accompanied by social stigmatization, contributing to the isolation and maintenance of
Ssymptoms.

12. Impact of trauma in family and work environment. possible negative
developments concerning the family (separations, divorces, tensions) or professional
activity (loss of work, reduced yield, irritability, absenteeism etc.) are further elements
that arise after the trauma and they are added to the state already present.

13. Attribution of guilt: the intensity of symptoms can also be influenced by the way
in which the victim blames the causes, consequences and actions concerning the trauma.

14. High risk assessment: in some cases victims may consider themselves able to
control the possible recurrence of the traumatic event. When the attribution of guilt is
substantially external, victims can more easily fall into feelings of lack of control,
despair, resignation and excessive vulnerability.Victims that overestimate the risk of
repeating the traumatic event present a greater severity of post-traumatic symptoms.

15. Traits of negative personalities stimulated by the trauma: dysfunctional
personality traits may appear after the trauma, apparently absent antecedently: often
they are attitudes of excessive inflexibility towards themselves with respect to the
restorative agents or with respect to relationships with others that paradoxically do not
do anything else that support longer disability.

16. Conceptions of emotions: some victims are not able to recognize their
emotions in a sufficiently critical and objective way to prevent their evolution towards
more established psychopathological forms. Some emotions are the signal that
"something is wrong" and if recognized allow us to understand better and earlier the
causes of discomfort. The negation of emotions can derive from the belief that they are
nothing but a sign of weakness or illness and must however be hidden. The negated
emotions are often replaced by the shame the victim feel towards herself or himself.

5. Conclusions

Referring to a right profile of victims, violence and crime is undoubtedly a
necessity for investigation and forensic sciences. Structural models of the individual
become an interaction with other. Is essential for the social sciences experts “a
conversation” with that individual structure replies to the of time and space “here and
now” paradigm and develops a line of interaction that is linked with the personal
background in everyday life. In the analysis of structures and disfunctional relations it

should be clarified the levels of structural development of the person. If the individual
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is not autonomous to be self regulated in an sufficient way and reflect on himself, he
has not structured a valid relation with supply objects either external, or internal and
becomes thus a subjective object of his own profile, i.e. his or her victimology.
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Abstract

Turkey is the country that has assured achieving gender equality signing international
agreements such as Beijing Declaration and CEDAW, and in the adaptation process to
the European Union and has been continuing to work on this issue. According to the
United Nations Development Index and Indicators 2018 report, Turkey ranks 64 of 189
countries in terms of women's empowerment. One of the main reasons of Turkey’s
being far behind the other countries in the equality index is that women’s, especially
the adult women’s low and limited access to the education and the low rate of paid
women employment. While two-thirds of women are out of education, 85% of the
illiterate population is women. Women’s education levels play the key role on their
access to the jobs in the primary job market with high-income and social benefits, and
their empowerment. It is clear that there is a meaningful relationship between the
increase in the education level of women and their participation in employment. The
data broadcasted by Turkish Statistical Institute (TURKSTAT) reveals that nonfarm
employment participation rate of women in Turkey is 27.5% while the rate of business
ownership of the women who have higher education has doubled it and reached 71.3%
in 2018. Similarly, representation of women in the parliament increases as they have
higher levels of education and they take the initiative to empower other women and
pioneer collective empowerment. Therefore, education plays a key role in women's
empowerment efforts. This study aims at discussing the relationship between the
education level of women and their position in Turkish labour market in the context of
empowerment approach and its dynamics using the numerical data.
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1. Introduction

Turkey has been trying to ensure gender equality and provide women
empowerment for a long time. This process speeded up especially after Turkey had
signed Convention on the Elimination of All Forms of Discrimination Against Women
(CEDAW) in 1985 and Beijing Declaration in 1995. In addition to these international
agreements Turkey was declared eligible to join European Union (EU) in 1997 and
was officially recognized as a candidate country, at the Helsinki European Council of
December 1999. As a result of the processes mentioned above, Turkey started to make
regulations on the legal basis and launched new programs to assure gender equality.
Increasing the number of female children’s access to education, trying to get more
women to be involved in the paid labour force, and supporting women
entrepreneurship are some of the efforts that Turkish government put into practice to
provide gender equality. Women employment has always been considered as one of
the significant steps to achieve women empowerment. Women are thought to be
empowered when they have income. However, having income does not empower
women itself; empowerment is comprised of a string of comprehensive processes.

Despite all the regulations and efforts realized by the government, Turkey ranks
64 out of 189 countries in terms of women empowerment according to the United
Nations Development Program (UNDP) report released in 2018. Similarly the number
of the women who cannot access even the basic levels of education is 8.5%. Women’s
education level is the main indicator for their chance of being involved into
employment. According to Turkish Statistic Institution (TURKSTAT) the rate of
women employment is 27.5% while it is 71.3% among the university graduate women
(TURKSTAT 2018). According to the World Employment and Social Outlook: Trends
for Women 2018 — Global snapshot, the global women’s labour force participation rate
is 48.5%. Turkey by far falls behind the global trends. Hence it can be said that there is
a strong relationship between the women’s education levels and their empowerment.
This process occurs in a chain; better education causes to have better occupations with
full benefits and well-paid jobs in the primary labour market, and having a better job
and income lead to women’s empowerment (Ecevit 1998 and 2003; Toks6z 2012).
Nevertheless, we are of enough evidence not to assume it a priori as the women’s
empowerment depend on intertwined processes ranging related to the race, ethnicity,
religion, family background and the country.

As for the education, Turkey tries to improve the quality of the education and
puts effort on getting all children, especially girls to reach formal education. For this
purpose, continuous compulsory education has extended to 12 years and pre-school
education is planned to be reached to 100% with the Law no. 6287 on the Amendment
of the Primary Education and Education Law in 2012 (www.meb.gov.tr). Although
these efforts, the system allows the students to leave the formal education on the
secondary and tertiary level and go on open secondary or high schools. In other words,
the system has the potential to increase dropouts. This can be worrying especially for
the female students and might lead increased child marriages. According to Eurostat
36.4% of all pupils were early school leavers in Turkey in 2017 in contrast to only

21



Forum on Studies of Society - Second edition

10.6% in the European Union (EU) (Eurostat, 2018). In the case of Turkey, the trend in
early school leaving related to gender is the opposite, women are the most affected by
it (37.6%), in contrast to males (3.5%) (Eurostat, 2016). Additionally, only 21% of
men and only 18% of women of the 30-34 age group get into tertiary education.
According to the report of Education at a Glance 2018 report released by The
Organization for Economic Cooperation and Development (OECD) yearly the rate of
25-34-year-old women who did not have tertiary education was 44%. It was almost
threefold of average of OECD countries (Education at a Glance 2018).

Early school leaving is a challenge in Turkey. Early school leaving for boys and
girls may have similar reasons, such as poverty, but consequences are not necessarily
the same. Early and forced marriage is still a problem for girls in Turkey, the result
being that the child is probably excluded from education, learning and other
opportunities for the rest of her life. Some girls still drop out in the upper grades of
primary school due to a combination of poverty and conservative social norms, low
expectations and domestic responsibilities (carma-project.eu, 2017). Child marriages
carry potential risks to increase domestic violence and other forms of violence as well
as jeopardizing the lives of female children (turkey.unfpa.org). It can be said that early
school leaving will probably hinder empowerment of female children. The government
implemented a law on Conditioned Cash Transfer (CCT) to keep the children who are
in poverty in 2003. CCT is transferred into the mothers’ bank accounts, if the mother is
not available to fathers’ accounts on condition that they send their children to school.
Female children are given more money than their male counterparts. In 2017,
2,340,374 students got this financial aid (sck.gov.tr). Even if the amount is not enough,
it can be disincentive for the families who cannot send their children to school because
of poverty. The impact of socio-economic status on equality in education tends to
expand throughout life. When the poverty cycle breaks once, future generations will
have a greater chance to get better education. The children of the low educated parents
are less likely to get pre-school education and finish tertiary school and go on higher
education programs when compared to the children of the parents who have at least a
year of higher education (OECD, 2018).

The number of female children in schools are now bigger than it was in Turkey.
However, women's employment results are still worse, although access to education is
better. According to Education at a Glance 2018 report difference in salary between
men and women also reflects the gender divergence observed among high and low-
paid workplaces at the tertiary level, but it may also be that women are more likely to
enter idle or non-employment periods and therefore to delay their salary increases
(OECD 2018).

2. What is women empowerment?

The term empowerment emerged from Development Theories in 1970s. This
approach assumes that women will be empowered when their economic income
increases. But the empowerment approach in Women in Development (WID), Women
and Development (WAD), and Gender and Development (GAD) was criticized by the
feminists as they were purely liberal and gender blind. In the mid-Eighties ‘women’s
empowerment’ became more political and transformative with the contributions of the
feminists especially from the Third World Countries. By recognizing women as part of
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Gramsci’s subaltern classes, feminists incorporated gender subordination and the social
construction of gender as a fundamental category of analysis in the practice of social
change and development. The analysis of gender subordination and social construction
of gender, and discourse of consciousness-raising used by the feminists led to the
widespread adoption of the empowerment concept in many other development and
social justice arenas as well (such as education, health care, rural development,
workers’ rights, etc. etc.) (Batliwala 1993). Joanna Rowlands’s (1997) remarkable
study ‘Questioning Empowerment’ questioned the empowerment of rural women in
Honduras and examined the contributions of two organizations (Health Promoters’
training program in Urraco Pueblo and PAEM Women’s Educational Program)
working in the area thoroughly. The concept of women empowerment has gained
popularity and come to the agenda of women’s studies since it was first uttered in the
Seventies. Women Empowerment has become a global issue and many international
organizations such as United Nations (UN), European Union (EU), World Bank (WB)
and International Labour Organization (ILO) have come up with ideas and initiated
projects to empower women all around the World so far.

The scope of the term ‘empowerment’ is still being discussed widely.
Empowerment studies aim to get women to involve in decision making processes
mainly. Women empowerment includes promoting women’s participation in decision-
making and helping women achieve economic empowerment, promote the health of
women and adolescents, end violence against women and girls, eliminate harmful
practices, promote the well-being of women and girls in all settings, and involve men
and boys in advancing gender equality (UNFPA 1994).

Empowerment can be observed at various levels, and all the levels have a chain
effect on women’s contribution to the decision-making processes starting from the
family and extending to the political decisions that might affect their and other women’s
lives directly or indirectly. Empowerment can exist at three levels: at the personal level,
where empowerment is the experience of gaining increasing control and influence in
daily life and community participation (Keiffer 1984). Kabeer emphasizes a more
individualistic aspect of empowerment through women’s individual capacities and free
exercise of personal choice (Kabeer 1999). According to Rappaport, the concept of
empowerment conveys both a psychological sense of personal control or influence and a
concern with actual social influence, political power and legal rights (Rappaport 1987).

Batliwala emphasizes cognitive, psychological, economic and political components
of empowerment. Empowerment is a process that shifts social power in three critical
ways: by challenging the ideologies that justify social inequality, by changing
prevailing patterns of access to and control over economic, natural and intellectual
resources, and by transforming the institutions and structures that reinforce and sustain
existing power structures (Batliwala 1993). Similarly, Rowlands points out the
women’s being into the decision-making processes. Empowerment gets people to
involve in it. This puts a strong emphasis on participation in political structures and
formal decision making and, in economic sphere, on the ability to obtain an income
that enables participation in decision making. Individuals are empowered when they
are able to maximize the opportunities available to them without constraints.
Empowerment is experienced and shown in personal, close relationships and collective
dimensions (Rowlands 1997).
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All in all, empowerment is a process that enables women to gain power, have
control in their relationships both in private and public spheres.

3. The Relationship between Education and Empowerment

It is evident that education plays a crucial role on women’s empowerment
universally. Education has a dual effect on empowerment; education is transformative
itself for the women and the higher education levels lead to get them to have better and
well-paid job opportunities in the primary labour market. Education improves
significantly not only the income of individuals but also the experiences they have in
the labour market (Karasiotou 2012). Economic independence of women is considered
the bottom line of empowerment. ILO (2013) suggests a gendered pathway out of
informal labour force to promote women’s empowerment. Educating girls is one of the
most important ways of breaking poverty cycles and is likely to have significant
impacts on access to formal jobs in the longer term. There is a mutual relationship
between poverty and education. Education affects poverty and poverty affects
education and there is a relationship that can be expressed as a vicious circle. As
poverty increases, access to education opportunities decreases and as education levels
decrease, poverty increases. (Kizilgdl 2012: p. 180). The limitation of employment
opportunities, low level of education, insufficient social environment and low social
participation are the main causes of poverty in our country (Aktan and Vural, 2002).
When women are able to increase their incomes, and increase control over resources,
the impacts can be seen on the multiple dimensions of poverty (Sallan Gul et all,
2014). The main objective of the education policy in the fight against poverty should
be a plan to facilitate the access of the poor or those at risk of poverty to formal and
non-formal education (Alpaydin 2008: p. 61).

Women with higher education are more likely to be into the labour market. In
Turkey, the number of the women university graduates who are employed has doubled
and reached 71.3% in recent years according to TURKSTAT report released on the 8th
March, 2018. In addition, the women with higher educational degrees have greater
chance to have jobs in the primary labour market. The best example for this situation is
the increase in the number of women in academy. The rate female academicians in
Turkish universities have reached 43.1% in 2016. In 2007 it was 40.1%. It is significant
that the gender gap is getting narrower as the women have higher education.
Unfortunately, it is possible to see this impact just among the university graduate
women and partly among vocational high school graduates. There is a slight difference
between the women who have lower educational degrees than high school and high
school graduates. While the employment rate of women who have primary and
secondary education levels is 27.2% and 33.6% among the high school graduate
women, 41.4% of technical or vocational high schools and 71.3% of university
graduate women involve in the labour market (TURKSTAT 2018).

Women’s employment helps them empower to some extent by having income and
enhances their chance of bargaining with patriarchal and hegemonic structures in the
society but the question is whether it contributes having them be into decision making
processes. In Turkey, it still seems considerable problems with women’s participation in
the administration of both private and government organizations. According to
TURKSTAT, 2016 data, the ratio of women in high and medium level of administrative
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positions is 16.7% in Turkey. Similarly, women’s representation in Turkey’s parliament
is 17%. 103 women were elected as Members of Parliament (MPs) with the elections
held on 25 June, 2018. The total number of MPs is 600 in Turkey, and the significant
number of women MPs (almost 90%) is university graduates. Only 3 out of 81 governors
are women, and the number of female mayors is just 39 out of 1397. As seen having a
university degree opens doors to policy making processes.

Education not only improves the women’s empowerment but also helps them to
build their daughters’ lives. With regard to the educational level of the parents, similar
processes may play a role, with the parents using their human capital to increase their
children’s chances to get education (Treiman and Yip 1989; Shavit and Blossfeld
1993). Parents who have reached a certain educational level can be expected to want
their children to reach at least the same level. We therefore expect a higher educational
level of the parents to lead to higher participation levels of their children. For the
educational participation of girls, the education of the mother will probably be
especially important. Mothers who have succeeded in completing a certain level of
education have experienced the value of education and also know that it is within the
reach of girls to complete that level. Therefore, we expect them to use the power and
insights derived from their higher education to make sure that their daughters get
education too. (Smits and Giindiiz Hoggor 2006: p. 548)

The strategies may vary, but every project that seeks to empower women must
build self-worth, educate, have a supportive national government, be monitored and
sustainable, increase the amount of information made available to women, and advance
solidarity amongst women around the world (Landig 2011: p. 217).

4. Discussion

It is clear that women are more likely to get administrative occupations and
involve in policy making processes when they have a college degree. It is possible for
them to realize collective empowerment representing them in the parliament and
working for the change in the society. Naturally, education enables women to reach
jobs providing secure employment, healthy working conditions, and fringe benefits in
the primary labour market. As the education levels of the women increases, they
probably get higher salaries. The motivational factors to get a university degree are
more motivational for women than men as it is earnings are more (Buchmann et all.
2008; Ecevit 1998, 2003; Sallan Gul et all. 2014). Hence, economic independence of
women leads to empowerment.

Although the education is a really powerful instrument for women’s empowerment,
it also has drawbacks interrupting the process. Formal education system usually gets
social inequalities reproduced. Education functions implicitly but more effectively for
reproduction Bourdieau (1970), and empowers hegemony Gramsci (1997). Schools teach
female students to become dependent mothers or wives fundamentally. They assert that
they make the students gain human capital but actually they mean the men’s human
capital (Davin, 1979). Not all forms of education but university education seems to
contribute the women employment significantly. It has been proved by the increasing rate
of college graduated women’s involving into labour market (TURKSTAT 2018) and
policy making processes. Almost 90% of women members of the parliament are
university graduates (Turkish Grand National Assembly (TBMM) 2018).
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In addition to formal education system’s deficiency, the problem of inadequate
access of female children to formal education is still a problem in many parts of the
world and in Turkey (Sallan Gul and Alican 2007). Many young women have still
problems to be into education and this weakens their chance of entering the labour
market. The precautions such as CCT taken by the government could help the poor
families’ children be into the formal education to some extent. Yet, Amendments on
Continuous Compulsory Education with the Law No. 6287 implemented in 2012 leads
to dropouts. The ratio of early school leavers is significantly higher than other OECD
countries (OECD, 2018). This holds a risk of increasing early age marriages.

Education certainly contributes to increase the number of women in
employment. However, women have to fulfill most of the domestic chores. This leads a
double burden for women and aggravates the inequalities instead of empowerment.
This process is reversed when the women involve in primary labour market. As the
gender and development approach suggests, when women are joining work in the
formal sector, they tend to give up responsibilities in the private domain (Ecevit,
Gunduz-Hosgor and Tokluoglu 2003).

Whether the women’s employment causes empowerment is still debatable. Yet it
is clear that the higher level of education means the higher paid jobs in the primary
labour market. As the college education helps increase the number of women in the
primary labour market and members of parliament, there is still a glass ceiling for
women. In private companies, the number of women managers and directors is quite
low. Only 3 out of 20 managers are women in Turkey. Nearly all of the pre-school
teachers are female but among the higher education trainers, less than one of the two
people is female (OECD 2018). While the number of female teachers surpasses their
male counterparts, school directors and supervisors are mostly male in Turkey (Tan
1996). More than higher education is required for women to be into managerial
decision-making processes.

Women's employment results are still worse, although access to education is
better than it was in the past in Turkey. While 80% of highly educated young women
are employed as averaged by OECD countries, this distinction is increasing among
those who have received the same training and who are 89% or less educated. Higher
educated women earn 26% less on average in OECD countries compared to highly
educated men. This difference in salary also reflects the gender divergence observed
among high and low-paid workplaces at the tertiary level, but it may also be that
women are more likely to enter idle or non-employment periods and therefore to delay
their salary increases (OECD 2018).

In Turkey boys consist of 60% of middle school students but they are less likely
to have completed this level of education than girls. As a result, more girls than boys
are graduating at this level. Men are also much less likely to have higher education
than women: 38% of males with 25-34 years of age have been in higher education
across OECD countries, compared with 50% of women of the same age, and this
division has grown even more over the last decade (Education at a glance 2018).

On the other hand, there is promising news related to women academicians.
Women academicians consist of 43.1% and the number is increasing gradually in
Turkish universities. In addition, higher education gender equality index has increased
in favour of female students in Turkey since 2008 (TURKSTAT 2018). However, glass
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ceiling is observed in universities too. Only 3 out of 111 state universities’ directors are
women (Kaplan 2018).

5. Conclusion and suggestions

Women’s empowerment was first discussed in the Development Theories in
1970s, but with the contributions of the feminists, gender dimension came forth later.
Feminist movements in Turkey initiated arguments on women’s empowerment in the
1980s. Women’s integration to employment and gaining economic freedom were
brought on the agenda. International agreements and Turkey’s EU Membership Process
have accelerated the studies on women’s empowerment in Turkey. Among the efforts to
enable gender equality and women’s empowerment, education has played the main role.

It is evident that as the educational level increases, it can contribute women’s
empowerment more. Undoubtedly, there is a close relationship between the education
and employment. Especially university education contributes to increase female
participation in the labour market. Since the empowerment approach first appeared in
development theories in the 1970s, women have been tried to be empowered through
employment. Yet, there have been debates on whether the employment empowers
women or not. Having economic independence causes self-confidence and helps to
build individual empowerment of women. But, the ultimate step of empowerment at
collective level requires being into decision making processes. It is also argued that
schools could reproduce gender inequalities on the basis of primary and secondary
levels of education. However, it is certain that university level of education contributes
both women’s employment and empowerment. As discussed above the first step that
should be taken is to increase the level of education for women because university
graduate women are of greater chance to be involved in policy making processes and
they are more likely to transform the patriarchal structures for the benefit of themselves
and the other women in the society.

Increased levels of education get women to be employed and get better jobs in
Turkey. Despite all the problems, it is evident that the women having jobs and income
increase their level of participation both in the public sphere and policy making
processes. Women empowerment is a complicated process, so the government, media,
private organizations, NGOs and women’s organizations should work to constitute it
collectively. To enable women’s empowerment, school programs should be
reorganized in terms of gender equality starting from the curricula, female children’s
access to education should be provided, and the number of the female students in
higher education should be increased. Higher education levels of mothers bring better
education opportunities to their daughters. As the women’s education levels increase,
their daughters are more likely to get higher education (Smits and Giindiiz Hosgor
2006, Ozaydinlik 2014). In this way, future generations might benefit from their
mothers’ degrees to empower themselves. So, female students should be assisted to
stay in the formal education system. Legal arrangements should be done to have the
women involve in decision making processes and women’s quotas in the parliament
and managing boards.

Women’s participation in labour market and managing processes not only
empowers women but also plays a crucial role in terms of the country’s development in
the global arena. It is extremely important that the women are in the right place as their
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role and status in the social sense for the development of the country and this can be
achieved through a conscious and qualified education process (Ozaydinlik 2014: p.
108). An overall policy should be adopted to enhance the quality of education, to
increase female participation in labour market and to remove the glass ceiling that
hinders women’s access to managerial positions both at work and in the political area.
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Abstract

The proposed paper seeks to address the possible connections between memory
pluralism, European integration and also identity security, while exploring paths to
European memories integration, and to FEuropean memory, respectively.
Institutionalized forms of memory inform integration, from what is perceived as
changeable, defined as transition in effect and set as course for a future state in inter-
nationally dealing with national pasts. Recent events seem to reflect that democracy,
memory articulation and integration are becoming divergent due to surging
uncertainties in national identities and struggles for recognition and significance. This
turn requires inquiry in approaches to memory and change governance institutions in
order to reference and accommodate understanding of the processes by which norms,
practices and memory rather connect and transfer to one another in order to become
European, than become mutually pitted against despite their entanglement. Competing
memories of historical experiences disputed by nations in Europe, wartime, extremism
and expulsion, colonialism and immigration, and a stalemate on division over the past
preserve separation instead of relation and prevent the bridging of identities and the
Europeanization of their constitutive memories. The collective memory therein should
therefore be included in the institutional architecture of European identity, through
points of access and memory transmission at European level, via practices of
remembrance (historical truth informed by different experiences), reconciliation (of
different meanings and experiences), toward integration (of multiplicity, into mutual
identities), and construction of identity (into shared meaning and common identity) -
collective memory integration in the European Union depends on institutions making
both retrospective sense and prospective use of the past into a mutual polity of
constitutive identities.
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1. Memory Matters: collectives, narratives, and ends

The growing interest for collective memory research, since the concept was
introduced by Maurice Halbwachs, is due to its appeal in providing reference of
structure to shared identity, social values, experiences and narratives which define and
draw boundaries of a symbolic organism (Assmann 2008: p. 63), a community of
practice in which there is an “ongoing social contextualization of individual memories”
(Halbwachs 1980: p. 48).

Memory can be collected or pooled within social groups, as large as nations,
through interaction and communication in social connections and frames which make
up for specificity and context to group identity and shape individual memories, in
recalling the past either as collective remembrance of similar or same experience or as
shared memory inter-generationally. Within the same social frame-context, individuals
are subjects of collective memory as they relate to a common past which they cannot
remember as direct witnesses, but which they can learn, memorize and be socialized
into via various modes of participation and functions of integration. Nevertheless, in
order for collectively shared memory to be actively engaged as collective
remembering, memory spaces and references (lieux de mémoire, in Pierre Nora’s
wording) require vehicles of memory, which embody narratives to ensure
commemoration of a displayed, commonly shared and carried “representation of the
past and the making of it into shared cultural knowledge by successive generations”
(Confino 1997: p. 138). The process of collective memory institutionalisation therefore
entails not only a memory of the past, but also a (selected) representation and even re-
construction or transformation of the past, which may be interpreted as a continuum
between modes of understanding the past, prevailing discourses in representing the
past, and normative constructs of purpose in using the past. This dynamic interplay of
accounts and co-establishment of memory and remembering albeit via their oppositions
(collective memory and collective remembering, history and collective memory,
individual memory and collective remembering), with their identified, tried, repeated
and contested contents as well as with their competing meanings, inform contemporary
cultural discourse which regards identity, as to its consolidation, formation, or
recognition and confirmation (Wertsch and Roediger 2008: p. 321). Individual
memories enter the collective memory narrative as re-enacted, yet can also pose a
challenge to dominant discourses of collective memory, building and populating spaces
between discourses, and therefore playing an important role in the process of collective
memory formation and re-construction since, according to Halbwachs (1980),
individual memory is formed through dialogue with and within social groups.

If collective remembering is to serve a purpose, that would be to bridge the past
and the memory of a time with no survivors (history) with communities of memory, in
which the past undergoes various re-constructions and is presently related to and lived
in many forms, in continuously re-evaluated approach to identity, engaging with
change, into a shared memory of common and multiple identities in a temporal order.
Shared memory as a process of dialogue between communities of memory differs, in
this respect, from collective memory in that there are not only various paths of memory

32



Radu-Cristian Petcu

with meanings and purposes which may or may not coincide, deploying explicit
alternative, distinct and competing views on the past, but which could interact to
produce a common space or frame for scrutinizing ambiguities and differences which
render them incommensurable to each other: objective factuality meets subjective
interpretation to the end of inter-subjective validity - descriptions of the past are met in
normative key: they do not have to match, they need to acknowledge the narrative they
are part of and they need to evolve in open exploration of mutual access points.
Connecting different memories, while maintaining their respective inherent truth, is
relevant for the rationale of using the past: reciprocity, in retrospect and also forward-
looking may be the overarching principle of the memories becoming shared and
integrated with one another (for example, one group’s claim for historical justice, with
victim memory, builds correspondence in a mutual use of the past, albeit from different
stances, with another group’s claim for amnesty, with perpetrator memory, for a shared
purpose, reconciliation). Historians have always warned about the risk of
reconstructing the past as a signaling attempt to manipulate truth, yet they have never
denied that the past is ridden with ambiguities and that a logical thread of fact
interpretation through multiple perspectives is needed to provide historical meaning -
the logical thread is itself an imprinting choice in connecting elements of the past
toward the present. As long as the integration of memories in the aforementioned detail
is an end in itself, that is free from risk of ideological strain (meta-narrative) on
collective memory and of a dominant discourse which excludes others, the
reconstruction of the past into future use of shared memory is not a distortion of truth
for present circumstances, but a dynamic process of legitimate identity formation in
relation and through change.

2. European Collective Memory(-ies): foundations, temporalities, and
contingencies

The contemporary world is witnessing both fragmentation and integration with
emerging forms of collective identity upward and downward of the national level of
reference. In European context, there is a dual drive in identity formation, one which
originates in national pasts which hold the present in their legacy, and another which is
geared up toward the future, oriented toward a European identity formation aiming for
a community guided by a normative framework for integration and based on consensus
of values and an identity based on the possibility of common historical memory. The
two are co-terminus for a consciousness of transnational, European historical narrative
which can balance continuity and change in setting common references in both the past
and the future.

This turn requires inquiry in approaches to memory and change governance
institutions in order to reference and accommodate understanding of the processes by
which norms, practices and memory rather connect and transfer to one another in order
to become European, than become mutually pitted against despite their entanglement.
Competing memories of historical experiences disputed by nations in Europe, wartime,
extremism and expulsion, colonialism and immigration, and a stalemate on division
over the past preserve separation instead of relation and prevent the bridging of
identities and the Europeanization of their constitutive memories (Leggewie 2011).
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There are, arguably, at least 7 major pillars or circles of European memory, the
arch principle of which is the move away from conflict toward cooperation and
integration, by use of politics of memory rather than intentional forgetting. Collective
memories in Europe stem from a diversity of nations, cultures and their interactions
across time and within the EU framework they may often have the appearance of
unregulatable contention. Nations may or may not become transformed in the future,
yet their respective collective memories survive and need to be integrated in a
supranational format.

The first of these circles of European memory is the past experience of European
multiple conflicts, wartime and mutually inflicting experience which eventually led to
the common commemoration of two World Wars. From the point of view of a
transnational historical consciousness, this experience shall translate into memories of
winning and losing sides, but of loss for all sides. This traumatic experience allows
the European nations to create a European identity and to put forward a legitimate
European mission of peace, while distancing themselves from a perception of the
other from within and from clear-cut distinctions or even divisions between various
parts, regions and cultures of Europe.

A second, cross-cutting circle of European memory is the experience of
ideological affliction, reflected in the Shoah (Holocaust) and in the Gulag, in the
context of totalitarian regimes, Nazi Fascism and Soviet Communism, respectively,
but which are telling of any doctrine that denies, condones, justifies crimes and instate
modes of societal oppression. The Shoah represents a paramount example of traumatic
account involving ethnic and religious discrimination-incrimination (anti-Semitism),
displacement, expulsion, concentration camps and crimes against humanity. The Shoah
provides the foundation for a global politics of human rights, but it does neither replace
other traumatic memories, nor has it become a single universally shared memory
(Assmann 2007: p. 17). The Gulag, on the other hand, has not reached the level of
‘globalized” memory, despite sharing some of the attributes of the Shoah, due to the
context in which its memory is articulated and to the different purpose in using the
past. The third circle of European memory regards the experience of cleansing and
expulsion (in ethnically non-homogenous national communities) and is connected to
the fourth and fifth circles, of colonialism (with politics of memory not limited to
European space, European memory travelling across the world) and transnational
migration to Europe, the latter extending from the period of the nineteenth and
twentieth centuries up to the present day, where it builds on a significantly different
context, the refugee crisis, involving collective memories brought into Europe, with
collective trauma for the displaced groups and for their home communities and
resistance or rejection policies on the side of some, potentially receiving, European
societies. The discourses and accounts of difficulties in social integration, political
naturalization and cultural assimilation from the perspective of the “majority
society” are still rampant when politically instrumented for circumstantial gains and
find themselves at odds with the promise that a common future would gradually
replace divided pasts. The sixth circle of European memory is represented by the EU
project itself. Europe’s collective memory after 1989 is just as diverse as it is still
divided, both “shared” and “split” (Leggewie 2011). Another potential circle could
be generated by Brexit inasmuch as this withdrawal from the shared framework
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creates a precedent in the European project of integration and could impact in roll-
back in terms of collective memories as well.

All of these circles are based on negative historical experience foundations and
form the basis for the remembrance policy entitled ‘duty not to forget' in dealing with the
past, yet directed at the future (so that these traumatic experiences are not to be repeated).
An additional, educational-pedagogic approach (‘learning from the past’), which is
supported also by legally binding provisions, to mitigate or counter the risk of
negationism, revisionism or ftrivialization is to maintain collective memories
contemporary to European historical consciousness, without them re-becoming an issue.
The EU function in this respect is to harmonize, to seek compatibility via the integration
principle in the political field of the history of Europe, without offsetting one memory
against another: for example, that of Soviet occupation for Central and Eastern European
countries at the expense of Shoah in the sense that victims of the two negative
experiences were seen to have different status ou, yet also at the expense of the counter-
account of Soviet liberation should some of these countries choose to celebrate it.

The development of a shared European collective memory is faced with
numerous challenges. The first of these resides in answering the question of approach
and method regarding the Europeanisation (and EUropeanisation) of national
memories and the criteria and filters which should apply; this objective to facilitate a
consistent, coherent and legitimate transition and transmission between the national
level of reference of collective memories to the supra- or trans-national level is
particularly problematic considering the difficulties encountered in as decisive a
practice as cross-border commemoration for the purpose of common collective
memory, on account of divisive claims which inform national identities.

Secondly, national myths at the basis of identity are not so easily removed and
cannot simply disconnect from constitutive identity - this is especially noticeable when
historical and normative narratives are put together in establishing singularity of
experience, transferability and the risk of their relativisation in a generic
commemorative culture. There is quite a distance to be covered until the de-escalation
of national memories and also of intra and extra-European space can take place
institutionally. Sites of memory are identified and supra-nationally justified which
makes them recognizable in different European states with the aim of strengthening a
sense of community - this requires not only dialogue but, importantly, establishing the
legitimacy of memory-based discourses and claims made at European level.

Thirdly, unscrutinized and unaddressed criminal past at the national level of
reference make integration trans-nationally almost impossible. In the aftermath of the
1989 events that brought about the collapse of the Soviet Union and the emancipation
of Central and Easter European states from under its rule, national identity re-
definitions emerged along with suppressed memories of recent and distant past, some
of which almost fell to the temptation of renewed falsification of history, while others
kept a borderline dominant narrative via non-inclusive constructs of collective memory
veiled in a pro-European discursivity which doubled up on the legitimacy and authority
of those who imposed an interpretation and pushed back counter-memories, in an
attempt to preserve and/or gain more power.

Fourthly, invented or distorted collective memories in the service of some political
identities can turn the post-communist narratives into a politics of memory without actual
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scrutiny of memory, which is officially sponsored by newly formed government
apparatus to force perspectives and meanings of totalitarianism and its experience
together in such a way that either take stock of selected, acceptable truths only, with
disregard of social sentiment and perceptions (so that they meet circumstantial needs of
the new political system), or disengage from knowledge and interpretation of the past
altogether, suspending any normative account of what should be remembered and what
should not, in a policy of breaking away from the past by disconnecting from it or
ignoring it completely. Indeed, this is the dual risk of partial memories claimed as
homogeneous for the national collective, while other memories are excluded, and of no
clearly defined recent past narrative and no institutionalized collective memory
(understood as different from state neutrality toward a variety of narratives).

Last, but not least, memory relations between EU and non-EU countries still
seem under-developed, aside from the already considerable asymmetry of European
memory which allows for borders to disappear or surge again within. EU identity
extends transnationally at the European and non-European levels, yet EU and European
memory do not coincide at the present moment - there is potential for the EU
framework to be completed with and by European memories yet to become part of the
EU space and community, while other memories connect at selected points of access
without becoming integral (for example, Russia claims difference and rejects subaltern
status, by maintaining autonomy of memory and identity, distinct from the EUropean
counter-part). Shared European collective memory requires an identity-formation
function set against purely national and self-referential backwards-looking
remembrance, which can guarantee that the result sits not in a museum of exhibits (it is
based rather on action than on availability), but is ongoingly lived by all of its citizens.
With each enlargement and integration phase, with every newly-joint state, the EU
memory community becomes a more inclusive polity. Nevertheless, the question of a
single unified memory community or plural memory communities still stands.

The aforementioned challenges describe the complex task of EU developing a
collective memory of its diverse communities, in setting course for a shared mode in
which remembering happens trans-nationally, while maintaining balance between
singularization and universalization of experiences.

3. European Memory Community(-ies): constructs, templates, and the
project of shared consciousness
A European memory community is possible if memories become shared and
traumatic pasts are approached via memory openness rather than by intentional
forgetting, a process which requires active understanding of their makings and
participation in their integration. In addressing the question of political norms and
standards for a peaceful co-existence of FEuropean memories, Aleida Assmann
proposed guidelines on identifying and rejecting practices of misconstrual and
preventing collective memory abuse with support from a set of principles: memory-
argument distinction; non-offset of guilt, non-competition between victims; inclusion of
memories; shared memory; contextualization; and framing (Assmann, 2007: p. 19).
Memory needs to be separated from its interpretations since arguments are not intrinsic
and experience and sense-making can be two separate processes. Guilt of parties
involved in traumatic memory disputes should not become a zero-sum game, and
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responsibility for own perpetrations is not erased by an infliction cause, which means
that victimhood does not replace trans-context and inter-temporal accountability.
Competition of traumatized social groups is to be expected as they seek recognition
and resources, but acknowledging one trauma is not going to remove another.
Memories are highly selective and can promote uniformity, but they can also
accommodate diversity and provide a sustainable foundation for integration, and for
this purpose they need to lose their divisive effects; integration within a common
framework of identity and values is the only way in which can they be made to coexist,
through ongoing mutual recognition. Memories need context of experience to be
meaningful - historical consciousness allows for a significant articulation of memories
beyond their original background, yet there are limits to this horizon and
generalizations should be pursued only in the interest of dialogue and compatibility
between memories. A common framework of institutionalized values and purposes,
such as that provided by the European unification project, actually supports the
preservation of collective memories once they pass the test of mutual recognition and
acknowledge the integration principle (Assmann 2007: pp.20-22).

The experience of a traumatic past due to inter-national conflicts should not be
overturned into a memory of glorious national pasts, since injustice acknowledgement
is imperative. This is part of the reason why EU shared memory is an objective for
containment, so that history does not repeat itself negatively and that mutually
recognizable national memories preserve identities beyond unilateral accounts. We are
witnessing claims for recognition of memories in the EU precisely because memory,
identity and justice are connected and mutually enforcing (Closa 2011: pp. 11-17).
Recognition is crucial for identity, since identity is also a result of interaction,
exchange and a dialogical process (Taylor 1992: p. 34). Normative integration requires
institutionalised principles of recognition which imply reciprocity, equality and
symmetry (Honneth 2004: p. 354). An order of memory based on collective memory
integration requires that we answer questions regarding its object (identity-relevant
representations of pasts), its purpose (reciprocity, the communication and
correspondence between identities and pasts, respectively), mediated by the means to
achieve it (justice by mutual recognition, and identity relationally built).

The European past is represented in competing memories, its future is a matter
of choice involving mutual re-construction of identities. Since both conflict and
cooperation breed memory, the EU supra-national framework should integrate the
national collective memories, as they are foundational, together with shared collective
memories as part of a newly set and developing course of the European future, for the
purpose of which memory can provide both closure and opening. The national, EU and
European levels of shared collective memory and their respective historical evolution
and identities need to be integrated, while subnational group and individual memories
enjoy both frameworks of reference. An EU order of memory should ensure integrated
reference to unique accounts and narratives of memory (historical experience and
identity), to relational ones (claims for recognition and justice) as well as to shared
ones (mutual pasts, interactive present and common future).

The construction of shared European memory is a mutually-accommodating
process, relying on the requirement that national memories are structured within a
common framework of shared historical consciousness which makes national histories
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visible from a trans-national perspective. The collective memory therein should
therefore be included in the institutional architecture of European identity, through
points of access and memory transmission at European level, via practices of
remembrance (historical truth informed by different experiences), reconciliation (of
different meanings and experiences), toward integration (of multiplicity, into mutual
identities), and construction of identity (into shared meaning and common identity) -
collective memory integration in the European Union depends on institutions making
both retrospective sense and prospective use of the past into a mutual polity of
constitutive identities.
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Abstract

This report focuses on the possibilities of mediation in social work and the place of the
social worker in the mediation process. Social work has long recognized mediation as
own function that falls within the scope of generalist social work practice. The report
analyses the similarities and differences between the two professions: mediator and
social worker, as well as areas of social work in which mediation is appropriate.

The usual work of social workers involves dealing with different types of conflict
between clients and their social environment. An important part of the social worker's
professional responsibility is to manage conflicts in a productive way.

Social conflicts can arise between individuals, families, groups, communities, and
organizations in terms of values, needs, goals, positions, interests, and rights. Many
situations in social work require the use of conflict management methods such as
negotiation, mediation, advocacy, group facilitation, family group conferences.
Mediation and social work have a similar purpose: to help resolving human problems.
The theories and practice skills of social work are significant for the mediation.
Mediation, as well as social work, is a process that focuses on human dignity and respect
for the rights of the individual. The relationship between social work and mediation is
also revealed in many common theories and methods that underpin both practices.
However, each of these two professional fields has specific features that will be
discussed.

Keywords. social work; mediation, conflict resolution, neutral side in a conflict.

1. Introduction

Mediation as a dispute settlement activity has existed for centuries. Evidence of
this has been discovered in the Phoenician trade. The practice is further developed in
Ancient Greece, and then in Ancient Rome. The Romans called the mediators with
different names as intern, advocate, interpolator, conciliator, interlocutor, interpret. In
many cultures, the mediator is regarded as a sacred figure worthy of special treatment.
In this role were entered wise men, tribal chieftains and local leaders.
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In ancient Greece, mediators help resolve conflicts between city-states; in
ancient China and Japan, they were actively engaged in compromising in the event of a
conflict between different classes and social groups. In the Middle Ages, in Western
Europe, the church is the most authoritative organization for solving family disputes,
crimes and diplomatic conflicts (Lugovtsova and Egorova 2017).

The term "mediation" has long been used by diplomacy as well as in relation to
conflict between social groups. In the 1960s and 1970s, the concept of mediation began
to be actively used in the US as part of another concept - "alternative dispute
resolution". In Europe, mediation has been introduced since the late 1980s.

Social Workers® everyday work involves dealing with different types of conflicts
between clients and their social environment. Social work has long recognized
mediation as own function. Mediation in social work became more widely used during
the 1970s and 1980s firstly in family social work field. Since the 1980s mediation has
been recognized in social work curricula as a distinct practice method. The use of
mediation for resolving a variety of interpersonal disputes has expanded rapidly in the
last several years.

2. Essence of mediation

In order to talk about mediation and its place in social work, it is necessary to
specify the term "conflict". Conflict is a state of human relationships, manifested in
psychological tension and in counter-action. Conflict is a struggle between opposing
principles or goals, a clash of sentiments or interests. Conflicting behavior consists of
opposing directed actions of opponents. These actions carry out the processes in the
psychological, emotional and volitional spheres of the parties in the conflict. The
party's reactions to the realization of their interests and the limitation of the enemy's
interests represent the obvious social reality of the conflict. Conflicts differ in content,
i.e. on the subject of the collision. The subject of the conflict is material (resources),
social (power) or spiritual (ideas, norms, principles) value to whose possession or use
both sides of the conflict strive.

The process of conflict is a process of conflict development in stages and phases.
The stages of conflict development are the periods of conflict development, reflecting
the main moments characterizing its development from the very beginning to its
decision. Knowledge of content at each stage of the conflict is important for predicting,
assessing, and choosing technologies for its management.

In any area of interpersonal relationships, conflicts may arise that obstruct the
communication process, making it less effective. Interpersonal conflicts are usually
resolved through one of the three processes: negotiation, arbitration, mediation.
Negotiations are a process in which the parties themselves try to resolve the conflict
through direct discussion among themselves. In the event of arbitration, a third side
(court, supervisors or other authorities) controls not only the process but also the
outcome of the process. The arbitrator(s) determine the outcome of the process.
Mediation is a form of conflict resolution with the help of a third neutral, impartial
mediation side whose purpose is to assist the first two sides in resolving a conflict
situation. Mediation is a tool for "peaceful” dispute resolution. It is an alternative that
complements the existing judiciary and the practice of arbitration. One feature of
mediation is that each party can decide unilaterally to stop mediation at any time if it
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believes that the process is not fruitful, as opposed to arbitration proceedings, requiring
general endorsement. During the negotiation process, the mediator helps the conflicting
sides to understand their own interests and the interests of the other. The mediator
motivates the sides to seek a constructive solution to the dispute acceptable to both
sides (Havkina 2013: pp. 101-102; Sgubini, Prieditis and Marighetto: 2004).

The essence of mediation is to create socio-psychological conditions that reduce
emotional tension, adopt constructive decisions, and generally resolve conflicts.
Mediation differs significantly from other methods of conflict resolution. The mediator,
whose activity is characterized by a number of social and psychological characteristics
and requirements, plays the most important role in the mediation process.

Mediation is a process designed to deal with problems caused by unresolved
conflicts. The third neutral party, a mediator, helps to resolve the conflict. Each
mediation process has two aspects: (1) management of the dynamics of the process
and (2) understanding the essence of the conflict.

In order to have a positive effect on the procedure, it is necessary participants to
believe:

o that the conflict is resolved;

e in the mediation process and

¢ by working with them mediator.

Depending on the need to implement the decision, three main forms of
mediation can be distinguished (Gulevich, O.A, Sarieva, [.R., 2018):

1. Mediation - the softest form of mediation in which participants voluntarily turn to
an intermediary, but after the end of the process, they can complete or reject the decision;

2. Voluntary arbitration - the parties voluntary refer to an intermediary, but they
have the obligation to complete the decision after the end of the process;

3. Mandatory arbitration - the parties are obliged to contact an intermediary as
well as to execute the arbitration decision.

Directive 2008/52/EU of the European Parliament and of the Council of 21 May
2008 defines mediation as a structured process in which two or more parties to the
dispute are themselves seeking to reach a voluntary agreement to settle their dispute
with the assistance of a mediator. This process can be initiated by the parties or
suggested or ordered by or provided for by law. The focus is on the figure of the
mediator, which is "any third party required to conduct mediation in an effective,
impartial and competent manner, irrespective of the third party's profession or the
manner in which it was appointed or requested to conduct mediation " (Official Journal
of the European Union 25.4.2008 L136/3).

The priority of the mediator is to facilitate the discussion and presentation of
each party's own interests and to direct them to an appropriate common solution that is
fair, lasting and working. The parties play an active role in mediation, identifying their
own interests, offering possible alternative solutions and making decisions on the
proposals made by the other party (Sgubini, Prieditis and Marighetto 2004). The
purpose of mediation is to enable the parties to find a solution to their conflict in a
sustainable way.

Mediation includes: Voluntary participation; Face-to-face discussions between
the parties to the conflict; An impartial mediator without decision-making powers to
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help these participants understand the other's point of view and reach an agreement;
Equal opportunities for all participants to speak and explain their point of view; All the
necessary information is shared; Shared agreement between the parties.

In essence mediation is negotiation because it includes the involvement of a
"third party" that is well-oriented to effective negotiation procedures and can help
people in the conflict process to coordinate actions so they are more effective in the
negotiation process. The process of mediation is the development of a model of the
negotiation process, which involves the mediator, creating new variables and dynamics
in the relationships of the opponents. Without negotiations there can be no mediation.

3. Benefits and advantages of mediation (Steffek 2012, Woodward-Smith
2017, Clarke and Davies 1991)

e  Mediation procedure is constructive and includes a chance for personal
development and social growth of both sides in the conflict.

e  The principle of volunteering and the achievement of a consensus on the
decision bring to expectation of fairness. Because there is no winner or loser, no
admission of guilt, parties are typically satisfied with mediation.

e  The agreed results are beneficial to both parties.

e  Mediation is more cost-efficient than other methods of dispute resolution.
Employing a mediator costs significantly less than employing a lawyer. The conflict
sides will paying less money over a shorter period of time. In addition, many non-
profits offer mediation services for free.

e Mediation is quicker and cheaper than court proceedings. Mediation
typically takes some days or weeks, whereas lawsuits take months or years.

e  Additional advantage may be confidentiality. Unlike court cases, which are
public, mediation is typically confidential and any evidence used during mediation
cannot be revealed.

e Possibility to preserve a good relationship with the other party in cases of
long-term relationships or in family disputes. Because mediation is not a win/lose
process, important relationships can be saved.

e  Mediation lighten the judiciary and reduce the expenses.

e  Mediation is flexible which allows the parties and the mediator to adapt the
mediation procedure to the needs of the individual conflict.

e In mediation, unlike in a lawsuit, the parties control the process.

4. Mediator's role in the mediation process

There are two main points of view on the mediator's role in the mediation process.
On the one hand, we find a clear mediation, where the mediator clarifies and improves
communication between the parties to help them make a decision. On the other hand, it is
the assessment mediation where the mediator, based on training, experience and
objectivity, provides some guidance for settling the dispute (Bernal 2011).

The mediator promotes reconciliation, compromise, understanding, and
constructive communications between the parties. Sorokina, E.G., Vdovina, M.V.
(2013) describe different roles and functions in the process of assisting in solving the
conflict. These include:
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e "Finder" of communication channels that helps improve communication;

e "Voice of the law", which helps recognize the right of all parties to
participate in the negotiation process;

e  "Organizer of the Negotiating Process";

e  "Coach," which trains;

e 'Resource Extender', which provides procedural assistance to the parties and
links them to external experts, such as lawyers providing the missing information;

e "Problem researcher" that enables the conflict parties to address the issue
from different perspectives, helps to formulate the main issues and interests of the parties
and to find conflict-resolution opportunities that are mutually beneficial to the parties;

e "Realist", which helps to make a reasonable decision in accordance with the
requirements of reality;

e "Leader", taking the initiative to negotiate through the organization of the
procedure;

e "Mediator" - a more neutral role.

5. Mediation in social work

Mediation is most commonly used by social workers in several conflict areas.

The first conflict area is the family. In family mediation, the mediator acts as an
independent third party and provides support to parties that cannot find a common
language. The emphasis is on resolving problems in the future, not on identifying the
rightness and guilty or on digging in the past. Family mediation is not appropriate in
case of domestic violence when one of the parties has been the victim of emotional,
sexual or physical violence and the other is in a dominant position. Family mediation
implies equality of participants, who are seeking with the help of a mediator answers to
their questions. It should always be voluntary and also guarantee the rights of both
parties (Lugovtsova and Egorova 2017).

Divorce mediation has different goals, one of the most important being to
improve communication between spouses. Mediation facilitates a more friendly
relationship between spouses as the process is non-blaming, focusing on cooperation
and problem solving. Another goal is the compromise that allows the parties to
understand the interests of the other party and to try to find the best solution for both.
There is another goal typical of any mediation - to reduce costs and resolve the dispute
more quickly. Mediation helps build and maintain dignity and respect. It is important
that each side has respect for the other (Abraham 2008; Emery 2010).

Mediation is a chance for parents to discuss how they will care for their children
after divorce or separation. During the mediation, parents can work to reach an
agreement that is in the best interest of their children and to learn to communicate and
cooperate with their children. Mediation helps ex-partners to reach agreement on issues
such as: settling children after separation; child support payments; finance (common
home, savings, pensions, debts); child health, education, religious; where and when the
children will stay, children's transportation, activities, discipline and other everyday
worries.

School mediation is applied in the event of disconnection between the school
and parents, pupils and teachers or pupils and their classmates. Consultation are held
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with each of the parties in the dispute, the potential for resolving the conflict is
assessed, and mediation is organized in order to improve the communication. Areas of
dispute can be: special educational needs and disabilities, access, social exclusion,
harassment, violence, discrimination. School mediation has three goals: 1) creation of a
safe environment conducive to the development of a person who can make decisions
and take responsibility for their actions; 2) promotion of a culture of constructive
behavior in a conflict based on the recognition of the value of human life, the
uniqueness of each individual, the acceptance and respect for the right of each person
to satisfy their own needs and to defend their interests without harming others;
3) improvement of the quality of life of all participants in the educational process
(family, educators, teachers, administrators, psychologists, social workers, social
educators, children, adolescents) using mediation based on positive communication,
respect, mutual acceptance both within the group of adults or children, as well as
between these groups (Zernova 2017).

Mediation helps biological parents and adopters/foster parents to determine how
to maintain communication after the adoption/foster care is finalized, discuss
opportunities and aspects of meetings with the child, exchange of information with
each other. Meditation is also useful in conflicts between foster parents/adopters and
childcare agencies, as well as conflicts between careers and children. Mediation
between the foster family and the biological family contributes for resolving conflicts
and disputes between them and reducing the possible traumatic consequences for the
child. Foster parents often are not ready for the problematic behavior of the child,
especially in adolescence. This raises the risk apart from conflicts and tensions
between them, but also for returning the foster children to the institutions. In such
situations, the mediator is invaluable.

Another role of the social worker as mediator is health mediation. The Health
Mediator is a professional who facilitates access to disadvantaged persons and groups
(mainly ethnic minorities or refugees) to health care and social services. I. Tournev
describes the role of the health mediator: to provide health information, to conduct health
awareness discussions; to provide information related to solving social problems; to
collect and provide information related to the needs of the community and of health and
social workers; to assist the activities of doctors and nurses on the spot; to accompany
people with disabilities to health and social institutions; to provide assistance in
completing documentation; to provide psychological support; to participate in preventive
programs - immunizations, prophylactic examinations; to help families with chronically
ill or disabled family members. J. Pulova describes the health mediator as a coordinating
figure that links the minority communities to the health and social services; helps
overcome cultural barriers to communication and maintains dialogue with the
institutions; participates in the optimization of preventive programs and health
information campaigns among Roma communities; accompany illiterate Roma to health
and social care facilities; protects patients' rights, etc. (Pulova-Ganeva 2011).

Two approaches are used in the negotiation process - distributive and integrative
negotiation. Distributive negotiation attempts to distribute a "fixed pie" of benefits. In
social work, the second approach is usually used - integrative. Integrated negotiation is
referred to as interest-based negotiations based on principles. This is a set of techniques
that try to improve the quality and probability of agreed consent, taking advantage of
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the fact that different countries often evaluate different results differently. Integration
negotiations rethink the conflict issues in such a way that both sides are profitable.
Involving negotiations include a high degree of trust and a more satisfying relationship.
Productive negotiations focus on the parties' main interests, not on their initial
positions in the negotiation process.

I win - You win strategy allows the two sides in the discussion to feel that the
deal is satisfactory for both parties and that none of them is the "loser". This is
especially useful when it comes to ongoing relations between the parties. All this
overlaps with one of the basic principles of social work - social justice. The technique
consists of five principles: 1. separating people from the problem; 2. focusing on
interests rather than on positions; 3. creating opportunities for mutual profits; 4. use of
objective criteria; 5. know and use the best alternative to a negotiated agreement
(Fisher, Ury and Patton 1992).

Mediation in relation to child protection is successful from different points of
view. It solves most of the cases cited by the court, and those who cannot decide are
returned to court with better litigation opportunities. Decisions reached in mediation
are better suited to the needs of the family and children than decisions after a lawsuit.
Participants believe the mediation process is productive and useful. Parents are more
satisfied because the process allows them to express their dissatisfaction and worries.
Finally, mediation leads to better results for children (Edwards 2004).

Todorova describes the process of mediation between the juvenile offender and
the victim. The mediator is a third party in the process when the young offender and
the victim meet each other. Mediation increases the young offender's awareness of the
emotional, physical, and material damage from the offense and at the same time
prevents the young person from committing a new offender (Todorova 2005: p. 34).

6. Similarities between mediation and social work

e  Mediation and social work share many techniques, values, and approaches.

e The mediation and social work share a common purpose, have similar
objectives and apply many of the same skills and interventions. In addition the goal of
every intervention in both social work and mediation is to further the self-sufficiency
of the clients (Parsons 1991, Barsky 2001, Howard 1987).

e  Mediation and social work have a common goal - empowering people based
on the principles of equality, justice and social well-being, as well as seeking
consensus and understanding among people, groups and communities.

e  Both mediation and social work intervene in situation of conflict, but with
an important difference.

e In both mediation and social work, the confidentiality of information is
fundamental.

e An obligatory condition in mediation is the observance of a certain code of
ethics. Like the social worker where professionalism corresponds to morality, the
mediator is obliged to comply with confidentiality (Stoyanova 2014).

7. Differences between mediation and social work
But there are also significant differences in the roles of the mediator and the
social worker (National Family Mediation 2012; Blanco 2016; Direnfeld 2016):
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* The mediator aims for a clear agreement between the participants about how
they will deal with specific issues. The social worker is more concerned that the parties
will gain a better self-understanding of their individual and social behaviour.

* The Mediator recognizes the feelings of the individual, but does not examine
them in depth. The social worker is concerned about how customers feel about their
experiences.

» The mediator relies on both sides to be available so that they can negotiate,
usually face-to-face. It is not necessary for the social worker to see both sides at the
same time.

* The mediator is required to be neutral. The social worker can play a
supporting role. Mediators are impartial and neutral professionals who, with the
relevant skills, can facilitate communication and negotiations between the parties
through a procedure designed for this purpose. For social workers, their function
involves establishing a close link of support to accompany individual consumers in the
processes of social integration and raising their levels of well-being. This means that
social workers' interventions must not necessarily be neutral and impartial; they may
go beyond these limits.

* Mediation requires both sides to be ready to negotiate. Social work can only
work with one party, even if the other is not ready or unwilling to change.

* Mediation is a structured process that is usually limited to one or more sessions.
Social work tends to be longer - depending on the needs and progress of the client.

* The role of the mediator is focused on how people would like to see things in
the future rather than on a comprehensive analysis of recent events. A social worker
may need to examine the client's past in detail to bring out the origins and patterns of
human beliefs and behaviours out of the open, but that is not his main focus;

* The focus on mediation is the narrowest. Mediation is usually aimed at
resolving a particular dispute. Counseling is usually more widespread than mediation.
Therapy provides the widest range and depth to deal with relationship issues. Usually
the focus is less on what needs to be decided specifically, but rather why this pair is in
current conflicts and how they can do things differently to avoid a constant conflict]

» The mediator controls the process but does not attempt to openly influence
the participants or the result. A social worker often deliberately takes this role in the
process by striving to influence the client to move in a certain direction or to focus on
certain issues.

* The main difference is in the methodology used. When a social worker
intervenes to resolve a conflict, he uses mediation as another intervention activity.
Mediation does not use the methodology of social work, but adopts its own specific
approach to achieving its only goal of resolving the conflict.

8. Conclusion

The mediator role involves resolving conflicts micro, mezzo, or macro systems.
It mediates between the client and the microsystems, between the client and the macro
system, between two microsystems or between two macro systems. At the macro level,
the mediator helps various subsystems within a community, or a community and some
other system, work out their differences. At the micro and mezzo levels, mediation is
helps in such areas as resolving divorce and child custody cases. (Zastrow and Kirst-
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Ashman 2007, Kirst-Ashman and Hull 2016). All three levels of mediation have a
function to advocate on behalf of and intervene to help people. Micro social workers
interpros between individuals. Mezzo social workers mediate between individuals in
group settings, or with families. Macro social workers negotiate with communities.

The need to include social work professionals in mediation activities can be
explained by the nature of the profession. Social workers are often at the epicenter of
conflicts between spouses, between parents and children, adoptive parents, guardians,
foster parents, between neighbors, ethnic or religious groups, at work or at school
(Osmuk 2014).

If we analyze the functions of social workers, we can assert that the scope of
their work is greater than that of the mediator. The mediator role is inherent in social
work. Social workers, besides mediating, can also diagnose, advice, direct, direct,
protect and assist in conflict management. However, mediation expands the field, the
horizon of social work. Training of social workers in mediation techniques to resolve
conflicts can improve the efficiency of social work.
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Abstract

Bulgaria and Romania are both European Union states, with a high migration rate, and
we could start from the premise that cross-border mobility between the two states is
high, but in fact things are not like that, because we can find here several factors that
contributed to poor attractiveness of these two neighboring states. In this context this
paper analyzes the labor market of the two countries in order to promote the
opportunities they offer. The present work begins by making a theoretical analysis of
the labor market in Romania and Bulgaria, using for this purpose the analysis of social
documents, books, statistics, articles. Then a description of the labor market
opportunities of the two border regions Vidin and Dolj follows, the analysis being
mainly focused on the results of a field sociological research carried out in 2018 among
the entrepreneurs in the two regions.

Keywords: labor market; Romania;, Dolj county; Bulgaria; Vidin region; employment
opportunities.

1. Labor market in Romania and Bulgaria

The labor market can be defined as “the meeting place, in space and time, totally
and structurally, of labor demand with labor supply” (Ignat, Pohoatd, Lutac and
Pascariu 2002: p. 255). At the same time, the labor market can be defined as "the
economic space in which, the demand for labor (represented by capital holders) and
labor supply (represented by older workers capable of working) meet, confront and
negotiate” (Cretoiu 2077: p. 157 apud. Ilie 2012: p. 20). When demand and supply
reach the equilibrium level, we can talk about a balanced market, but when the two
elements are not equivalent, the phenomenon of the unbalanced market appears,
characterized by unemployment or rarely, total employment in some areas.

From the perspective of demand, the labor market is derived, being determined
by the characteristics of the productive process, and from the perspective of the offer, it
is a main one with it